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Abstract: Character education in Indonesia plays a crucial role in shaping students to be well-balanced 
in both academic competence and social responsibility. Social responsibility is a fundamental human 
capacity to live in harmony within society, helping to maintain a balance between individual behavior 
and societal norms. The purpose of this study is to measure the percentage of each dimension of social 
responsibility at State Junior High School 1 Turen. This research employs a survey method, with data 
analyzed using descriptive analysis. The results of the percentage analysis for each dimension of social 
responsibility at State Junior High School 1 Turen, Malang, are as follows: (1) The dimension of self and 
others understanding scored 70.89%, which is categorized as fair. (2) The dimension of socialization 
scored 64.15%, categorized as low. (3) The problem-solving dimension scored 62.72%, also categorized 
as low. (4) The communication dimension scored 78.20%, categorized as good. (5) The sharing ability 
dimension scored 70.45%, categorized as fair. (6) The dimension of empathy and concern scored 65.84%, 
also falling under the fair category. 
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INTRODUCTION 

Character education in Indonesia is highly important in guiding students to achieve a 
balance between academic competence and social responsibility (Iksal et al., 2024). The youth 
generation today faces increasingly complex moral and social issues due to the rapid pace of 
globalization (Bagaskara Rizqy et al., 2022). Social responsibility attitudes, such as care, 
sympathy, and contributing to society, should indeed be nurtured from an early age in students 
(Chasanah & Mustaqim, 2024). Social responsibility is a basic human ability in community life 
to help maintain the balance between individual behavior and the norms that apply in society 
(Surahman & Mukminan, 2017) 

One of the demands of social duties in community life as well as in educational institutions 
is the attitude of social responsibility in each individual (Ali et al., 2021). Therefore, humans are 
expected to always act in accordance with the existing norms, both in the community and in 
education (Ali et al., 2021). When an individual understands the meaning of social responsibility 
within themselves, they will take responsibility for themselves and all their actions, which will 
then have an impact on their social environment (Pratama & Rahmat, 2018). 

When individuals are in their teenage years, between the ages of 12 and 17, parents and 
teachers play an important role in instilling a sense of responsibility in them (Kandiri & Arfandi, 
2021). In addition, the family and school are places where students learn, and they will also 
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contribute to the formation of their sense of responsibility (Sri & Sari, 2019). When parents and 
teachers begin to give responsibility to students, it will teach them how individuals should act 
in community life in the future (Rulmuzu, 2021).  

The positive impact that students will experience when they have a sense of social 
responsibility is the development of good social awareness, empathy, and strong 
communication skills. This can help students develop their character, leadership qualities, and 
self-confidence, which will have an impact on their education and career (Humaeroh & Dewi, 
2021). Social responsibility plays an important role in the character development of adolescents, 
helping to train their interaction skills. In addition, according to the Social Skills and Attitude 
Scale (SSAS), it was found that the development of children's and adolescents' competencies 
is significantly correlated with an individual's ability to create constructive interpersonal 
relationships (Ghobadi et al., 2020). 

However, the initial observation data conducted by the researcher shows that there are 
students in grade IX at State Junior High School 1 Turen who still have a relatively low level of 
social responsibility. This can be seen from various negative behaviors exhibited by the 
students, such as a lack of concern for the school environment, low participation in social 
activities, and selfish behavior that prioritizes personal interests over the common good. This 
clearly presents a challenge for teachers and the school in efforts to foster a sense of social 
responsibility among students. Based on the results of interviews with the school counselor 
over one semester during the 2023-2024 academic year, it was found that various social issues 
in the school environment, particularly at State Junior High School 1 Turen, include a high 
number of conflicts between groups (12 cases), neglect/delay in completing collective tasks 
(18 incidents), and low concern among classmates. 

The results of the initial survey present a challenge for the school counselor to implement 
guidance and counseling service strategies that align with the school's conditions. Various 
approaches and techniques can be used by the school counselor to help manage students' 
social responsibility attitudes (Rizki et al., 2025). The role of the counselor in schools is to help 
develop students' abilities optimally in personal, social, academic, and career fields through 
various services available in guidance and counseling (Fausta et al., 2022) 

The phenomenon occurring at the school is an indication of weak social responsibility 
attitudes among grade IX students at State Junior High School 1 Turen. Therefore, the purpose 
of this research is to measure the dimensions of social responsibility in percentage at State 
Junior High School 1 Turen, which will assist the counselor in developing the existing guidance 
and counseling service programs at the school. 

METHOD 

This research is a survey type study, aimed at describing the percentage of each indicator 
of social responsibility. The implementation procedure of this study is divided into three parts: 
the first is distributing the social responsibility instrument to grade IX students, the second is 
collecting the results of the distributed instrument through Google Forms, and the third is 
conducting statistical descriptive analysis to determine the level of each indicator of students' 
social responsibility.  

The research instrument was distributed to all grade IX students of State Junior High School 
1 Turen, with 125 students as respondents. The research instrument consists of 25 questions 
adopted from Richardson (2009). This instrument is designed to measure social responsibility 
competence in adolescents as part of the development of social and emotional skills. Each item 
reflects aspects such as concern for others, cooperation, adherence to rules, and the ability to 
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take responsibility for one’s own actions. The scale is used to assess the extent to which 
students demonstrate behaviors that reflect social responsibility within the context of learning 
and social interactions. 

The answer choices in the research instrument use a Likert scale with four options: Strongly 
Agree (SA); Agree (A); Disagree (D); and Strongly Disagree (SD). The counselor's focus on 
selecting the type of guidance and counseling service is determined by the social responsibility 
instrument given to the students, presented in percentage form. Decision-making in this study 
is based on a 5-level achievement scale developed by Agung (2018). This scale enables 
researchers to measure responses in a more detailed and structured manner, ranging from very 
low to very high levels of achievement. Consequently, the data obtained become more accurate, 
comparable, and easier to analyze statistically. The scale also facilitates objective and 
systematic interpretation of research findings. 

Table 1. The Level of Achievement Uses a 5-point Scale 

Qualification Level achievement 
Very poor  0-54% 
Poor 55-64% 
Fair 65-74% 
Good 75-89% 
Very good  90-100% 

Table 2. Blueprint Social Responsibility Instrument 

No. Dimension Indicator 
1 Understanding of Self and Others Confident in completing new tasks 

Able to socialize with different people 
Does not easily blame others 
Can accept criticism or guidance from adults 

2 Socialization Behaves appropriately in various places and 
situations 
Can work/play cooperatively in a group 
Uses social etiquette 
Interested in social activities 

3 Problem-Solving Able to solve problems without adult intervention 
Aware of the consequences of inappropriate 
behavior 
Can identify feelings related to problems 
Responds appropriately when disturbed by a friend 

4 Communication Able to start conversations with peers and adults 
Can communicate needs and wants appropriately 
Does not interrupt conversations 
Listens attentively 
Gives compliments appropriately 

5 Sharing Ability Shares ideas with friends without guidance 
Shares materials and knowledge with friends 
Appreciates when friends share 
Uses compromise skills 

6 Empathy and Care Understands the feelings of others 
Shows sympathy to friends who are sad 
Demonstrates kindness to friends and adults 
Shows care through words and actions 
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The data obtained by the researcher will be analyzed using descriptive analysis through 
percentage calculations. The quantitative data collected via Google Forms from each indicator 
of students’ social responsibility will be processed using percentage analysis, which serves to 
illustrate the proportion or level of achievement of each indicator in an easily understandable 
form. Therefore, the use of percentage calculations is highly relevant for processing 
quantitative data from the social responsibility instrument, in order to produce valid and 
comprehensible information within the context of educational research. The formula is as 
follows:  
𝑃 = !

"
	× 100%          (1) 

RESULTS AND DISCUSSIONS 

The purpose of this study is to determine the level of social responsibility among ninth-
grade students at State Junior High School 1 Turen Malang. Through the obtained quantitative 
data, counselors will find it easier to design guidance and counseling services specifically 
related to students' social responsibility. The analysis results for each dimension of social 
responsibility are presented in percentage form. A detailed breakdown of the calculation 
results for each dimension can be found in Table 3.  

Table 3. Blueprint Social Responsibility Instrument 

Dimension Result in Percentage Qualification 
Understanding of Self and Others 70.89% Fair 
Socialization 64.15% Poor 
Problem-Solving 62.72% Poor 
Communication 78.20% Good 
Sharing Ability 70.45% Fair 
Empathy and Care 65.84% Fair 

The results obtained from the percentage analysis of each dimension of social responsibility 
at State Junior High School 1 Turen show that the understanding of self and others scored 
70.89%, which falls into the “fair” category. Self-concept is not something that individuals are 
born with, but rather develops through daily experiences and the outcomes of personal 
learning (Lamar et al., 2019). The guidance and counseling services provided by counselors to 
support students’ self-concept development at SMP Negeri 1 Turen have primarily involved 
classical guidance services and group counseling using group discussion techniques. Classical 
guidance can be effectively used to enhance students’ understanding of self-concept, as 
supported by the study conducted by Nur Anita (2024) which states that the implementation 
of classical guidance services enriched with Johari Window materials can improve junior high 
school students’ self-understanding. In addition, findings from Canida (2023) also indicate that 
school counselors can help students better understand their self-concept through classical 
guidance services, which are relatively easy to implement. 

In the socialization dimension, a percentage of 64.15% was obtained, which falls into the 
“low” category. The socialization dimension of social responsibility represents a phase in which 
students are learning about social values, norms, and ethics within their surrounding 
environment (Brydon-Miller & Coghlan, 2019). Based on previous research findings, guidance 
and counseling services that can be used to develop students' social etiquette include the 
implementation of group counseling services. This is evidenced by the improvement in social 
etiquette at State Junior High School Sumenep, where the initial percentage score of 32% 
increased to 74% by the second cycle of implementing group counseling services (Mashudi, 
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2020). In addition, strengthening the orientation services can also help students train their 
social etiquette (Mashudi, 2020).  

The problem-solving dimension scored 62.72%, placing it in the “low” category. Up to now, 
counselors have typically used classical guidance methods, and occasionally group counseling, 
to train students in problem-solving. However, previous research reviewed by the researcher 
suggests that to effectively develop students’ problem-solving skills, learning methods such as 
Problem-Based Learning (PBL) can be integrated into group counseling sessions (Albab et al., 
2021). In addition, the case study method can also be applied to help students practice their 
problem-solving skills (Rabeea Mahdi et al., 2020).  

The communication dimension, based on the data analysis results, obtained a percentage 
of 78.20% with a "good" category. Communication in social responsibility plays an important 
role in shaping active participation among students in teaching and learning activities. Through 
effective communication, students can be helped to express ideas, share thoughts, and 
collaborate in fulfilling social responsibility (Tong et al., 2021). The service used by the 
counselor to train students' communication skills is often carried out through group counseling 
with the sociodrama technique. The sociodrama technique is one way to understand problems 
through role-playing activities, aimed at demonstrating social dynamics in everyday life, both 
within the educational environment and the community (Fausta et al., 2024). In addition, the 
application of the sociodrama technique also helps train students' everyday communication, 
as through the implementation of sociodrama, students are encouraged to create sociodrama 
scripts that are relevant to the social issues at hand (Gumilang, 2019) 

The next dimension is the ability to share, based on the percentage analysis results, a score 
of 70.45% was obtained with a "good" category. The ability of students to share within the 
scope of social responsibility plays an important role in developing attitudes of care, empathy, 
and solidarity towards peers (Arpianti et al., 2023). The school counselor mentioned that there 
is currently no specific program to train students' willingness to share. However, various school 
activities can support the creation of sharing behaviors among students. The extracurricular 
scouting activities can help foster the ability to share among student. This finding is supported 
by research from Aqodiah (2023) which states that students who regularly participate in 
scouting extracurricular activities will show improvement in social attention aspects and good 
character traits such as helping one another, discipline, and leadership.  

The final dimension, empathy and compassion, scored 65.84%, placing it in the “fair” 
category. Although this dimension is categorized as fair based on the percentage analysis, it 
still requires significant development among students. Fostering empathy in students can 
enhance their concern for others and contribute to the creation of a more harmonious and just 
environment, both within the school setting and in the broader community, ultimately 
supporting the improvement of individuals’ social relationships (Frick & Kemp, 2021). Previous 
research has shown that the implementation of group guidance services using the sociodrama 
technique, as reported by Nafilasari (2023) demonstrates that group guidance services with 
sociodrama techniques containing local cultural values, such as the Javanese cultural value 
"Tepa Salira" can help improve students' empathy. Individual counseling services through a 
humanistic and experiential approach can also assist students in enhancing their empathy, as 
supported by Naelatus (2023) research, which states that counseling approaches using 
humanistic and experiential techniques can improve students' empathy. The research results 
from Hidayat & Yelfino (2024) describe results on 28 students with low and very low empathy 
attitudes at SMPN 1 Pariangan showed a significant effect of classical guidance on students' 
empathy attitudes, with a t-value of 11.97 > t-table value of 1.31 at a 5% significance level. 
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CONCLUSION 

Strategies that can be applied to improve each dimension of social responsibility are as 
follows: The self-concept dimension, which scored 70.89%, can be enhanced through classical 
guidance services based on the Johari Window theory. The social etiquette dimension, with a 
score of 64.15%, can be developed through group guidance and orientation services. The 
problem-solving dimension, which scored 62.72%, may be improved through group guidance 
using Problem-Based Learning (PBL) and case study methods. The communication dimension, 
with a score of 78.20%, can be strengthened through the sociodrama method, applied in both 
classical and group guidance services. The sharing ability dimension, which scored 70.45%, can 
be fostered through school-based activities such as scouting (Pramuka) extracurricular 
programs. Finally, the empathy dimension, with a score of 65.84%, can be improved through 
group guidance using sociodrama techniques, with the integration of Indonesian cultural 
values into the activities. In addition, both individual and group counseling services employing 
humanistic and experiential approaches can be implemented to further support the 
development of students’ empathetic attitudes. 

The limitation of this study lies in the distribution of the social responsibility instrument, 
which was restricted to ninth-grade junior high school students. Future researchers are advised 
to administer the instrument across all educational levels to obtain responses that are more 
representative of the overall school population. The benefit of this study for schools is that it 
provides a basis for implementing more diverse guidance and counseling services aimed at 
enhancing students' sense of responsibility. 
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